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1. Introduction

In our time, rapidly changing living conditions make it necessary for individuals to plan their future at an
early age. All kinds of responsibilities that a person determines for herself/himself shape their expectations
from the future (Ulugay, Ozpolat., Isgr, & Tagkesen, 2014). The physiological period in which the concept of
the future is most important for the individual is the period expressed as youth.The future is an important
source of individual motivation, which evokes ideals, happiness, life purpose and good days. It is to fulfill the
requirements of the responsibilities they have received that leads individuals to their future goals(Goktolga &
Batar, 2017).1t influences the future of a person's change and understanding their behavior by accepting their
expectations as real. (Tatar, 2002). Because human behavior, attitude and expectations are open to perpetual
change in the future. The main purpose of people's behaviors is to minimize the potential risks and
uncertainties in their lives by constructing the future. However, it is necessary to be able to see the change and
prepare for the change from the moment it is found (Kreibich., Oertel & Wolk, 2011).

“Expectation is the level of belief that a behavior will bring some reward in certain situations” (Gerrig &
Zimbardo, 2016: 422-423), is to make inferences about what may happen in the future based on previous
experiences. (Tatar, 2005; Tas & Ozmen, 2019). expectation,the behavior of the individual in the face of
unforeseen consequences(Kalyon, 2014), provides important information about the individual's past
experiences (Bandura, 1997). Expectation, which is the perception of future time, varies from person to person
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(Ava & Erden, 2013). Future expectation is what students hope will happen in the future(Artar, 2003; Tatar,
2005; Tuncer, 2011; Sanl1 & Saragli, 2015). The most important feature of positive expectations in realizing a
goal related to the future is the belief that there is a way out and that changes can occur in the life of the
individual (Akalin, 2006). The effect of the individual's immediate or remote future expectations on the current
actions is reflected in the education process (Lens & Tsuzuki, 2005).

The field of education is one of the most important tools for students to reach their expectations as it deals
with short-term decisions that have a substantial impact on individuals and societies (Hutmacher, 2001;
McCain & Jukes, 2001; Michel, 2001). In high school education, positive and negative changes can be
experienced by the transition to the youth period. Students' perceptions of the future are also shaped by the
impact of expectations brought by the transition to higher education (Cuhadaroglu, 1989). The university
exam, which high school students have to cope with in order to obtain a profession and determine their future,
is a period of uncertainty (Adana & Kaya, 2005). During the high school period when the future design was
shaped; Especially family, environment and educational institutions have some duties.Because young people
are influenced by their parents' thoughts (Raffaelli & Koller, 2005). The future expectations of young people
are shaped by their psychological state (McCabe & Barnett, 2000). Science high schools contains students that
are the most successful at academical state at secondary level (Tiirk, 2018). High expectancy of success lead to
strong performance, and strong performance leads to a higher expectation of success (Bandura, 1997). As the
value of the individual for their future goals increases, academic success increases with greater motivation for
the training to achieve these goals (Avci & Erden, 2013).

The fulfillment of individual, social and academic expectations allows young people to increase their academic
achievements, satisfaction, and motivation (Istk ve Bahat, 2021). However, among the youth in Turkey,
education, not being able to take part in employment, inequality of opportunity and insecurity are seen as the
leading problems. (Sosyal Demokrasi Vakfi [SODEV], 2020). Considering that not every student can enroll in
the school of their choice or that the majority of them go to the high school type where the high school
transition score is sufficient, measuring the future expectations of high school students over in the learning
process gives important clues about the school they study. Because students have different expectations
according to the type of school they study. (Ulugay vd., 2014). High school plays a critical role in young
people's decision-making about the future, according to research on future expectations (Yavuzer., Demir.,
Meseci & Sertelin, 2005; Adana & Kaya, 2005; Mello, 2008; Baskonus., Akdal & Tasdemir, 2011; Simsek, 2012;
Bayoglu & Purutcuoglu, 2011; Tuncer, 2011; Sipsma., Ickovics., Lin & Kershaw., 2012; Turcios-Cotto & Milan,
2013; Ulugay & ark., 2014; Kaya & Goktolga, 2014; Davras & Alili, 2019). When all these studies are taken into
account, it is seen that expectations are factors that can change according to gender, values, culture, family
and environment. In countries such as Turkey, where the young population is dense, it is very important to
determine the qualifications of the young population, to make plans for them in line with their expectations,
and to create employment and investment areas. Therefore, any work carried out toward young people must
be considered worthy of attention (Simsek, 2016). Although there are studies on the expectation levels of high
school students (Baskonus & ark., 2011; Simsek, 2012; Bayoglu & Purutcuoglu, 2011; Tuncer, 2011; Yavuzer &
ark., 2005), no study has been found about the future perceptions and expectations of Science High School
students. It is often important that students of science high school think about their future, given that young
people are shaping their future career and their private lives in line with the type of high school they are
trained in. Considering the effect of secondary school students' thoughts on the future on their expectation
levels, it is important to measure the future expectations of students in academic achievement-oriented high
schools such as science high schools. In this study, the views of science high school students about their future
perceptions and expectations were examined. In this context, it has been tried to describe the opinions of the
students about the future, their perceptions and expectations, academic success, reasons for choosing science
high school, and their choice of department, university, and profession they want to study in the future. For
this purpose, answers to the following questions were sought:

¢ 1. How do students think about the future?

e  What are the future expectations of students?

e  What are they doing to actualize their expectations?

¢  What are the factors that shape students' future perceptions and expectations?
¢  What are the reasons for students to choose Science High School?
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¢ How do students think about their choice of university, department and profession?
2. Method
2.1. Model of the Research

This research was conducted as a qualitative patterned phenomenology. Phenomenology is a pattern that aims
to describe human experiences and deals with phenomena (Tekindal & Arsu, 2020). The aim of the
phenomenology design is to investigate the lived situations in depth. (Yildirim & $imsek, 2016). In this study,
the opinions of students who have studied in science high school are intended to be evaluated on the future
expectations, so this method has been selected to review their future, academic achievement, university,
vocational, science high school and expectations from the future.

2.2. Work Group

The work group of this research was selected among the students of a state science high school in Istanbul, by
criterion sampling, one of the purposeful sampling methods. Criterion Sampling, “is the study of all states
that meet a predetermined set of criteria” (Marshall & Rossman, 2014). In the determination of the participants
in this research; Being a science high school student was taken into account as the basic criterion. While
determining the working group, three criteria were also determined; a) Being a 10th, 11th and 12th grade
student outside of Grade 9 b) Having different genders c) Volunteering to participate in the research. Critical
situations determined by the researcher in explaining the phenomenon he/she is examining can be used for
criterion sampling. The criteria determined in this research were chosen because they fit the general harmony
of the research (Creswell & Clark, 2016). The study group consists of 20 volunteer students, 5 female and 15
male, studying at a science high school in Istanbul in the 2021-2022 academic year. In qualitative research, the
sample size is determined when the data starts not to receive new information and when the data is repeated.
(Keser Ozmantar, 2018). In this framework, the study group of the research was limited to 20 students. The
demographic characteristics of the students participating in the research are given in Table 1.

Table 1. Personal data of students participating in the research

Mother

Father

Gender Class Age  Siblings Grade Education Education Mother Job Father Job Income Rate b

S1 F 12 18 1 85/100  Undergraduate Undergraduate Public Public 9-12b

S2 F 10 15 2 85/100  Undergraduate Undergraduate Doesn't Work Private 9-12b

S3 M 11 17 4 85/100  Undergraduate Primary School Doesn’t work Other 12 and higher b
S4 F 10 15 1 85/100  Graduate Undergraduate Public Private 12 and higher b
S5 M 12 18 4 85/100  High School High School Public Private 12 and higher b
S6 M 10 16 5 85/100 gi;(:;;lary zifl?;?ary Doesn’t work Private 12 and higher b
S7 M 10 15 2 85/100  Undergraduate Graduate Public Public 12 and higher b
S8 M 12 17 1 85/100  Graduate Graduate Private Private 59b

S9 M 11 16 1 85/100  Lisans Graduate Public Public 9-12b

S10 M 12 17 1 85/100  Graduate Graduate Private Private 59b

S11 M 10 15 3 85/100  Primary School zifl?;?ary Doesn't work  Other 3-5b

S12 M 12 17 1 85/100  Graduate Graduate Private Private 59%

S13 M 11 16 2 85/100  Undergraduate High School Doesn't work Doesn't work 5-9%

S14 M 10 15 4 85/100  Primary School Primary School Doesn't work Other 591

S15 M 11 16 3 85/100  Primary School High School Doesn't work ~ Other 591

S16 M 11 16 1 85/100  Undergraduate Undergraduate Private Private 12 and higher b
S17 M 11 16 1 85/100  Undergraduate Undergraduate Public Public 9-12b

S18 M 1mn 16 2 85/100  Primary School Z‘z;‘(’)r;?ary Doesn't work ~ Other 591

S19 F 11 17 2 85/100  High School Undergraduate Doesn't work Public 9-12b

S20 F 10 17 2 85/100  Undergraduate Undergraduate Private Private 12 and higher b
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2.3. Data Collection Tool

The data of the research were obtained with a semi-structured interview form developed by the researchers.
In order to prepare the interview questions, researches on the future and future expectations were examined
and draft questions were prepared. Draft questions were submitted to the opinions of two experts from the
field of educational administration and supervision, and open-ended questions were finalized as a result of
the feedback received. In this context, the following questions were included in the semi-structured interview
form. The participants were asked demographic questions about gender, grade level, age, number of siblings,
grade point average, mother and father education level, mother and father employment status and family
income level, future, future expectations, reasons for choosing a science High School, university and career
preferences and their thoughts on the change in their future and expectations during the pandemic/epidemic
period.

2.4. Validity and Reliability

The concept of validity in qualitative research methods means that the researcher observes the researched
phenomenon as it is and as impartially as possible. Reporting the collected data in detail and explaining how
the researcher reached the results are among the important criteria of validity in a qualitative research. In
terms of ensuring internal validity/credibility, researchers are expected to be consistent both in data collection
processes and in data analysis and interpretation processes, and to explain how this consistency is achieved.
In a study in which a descriptive analysis is used, it is important for validity to include direct quotations from
the interviewees and to explain the results based on these (Yildirim & Simsek, 2016).

While examining the opinions of the participants, attention was paid to use the words, sentences and concepts
they used, especially the concepts they included in their own statements. Direct quotations were also included
in the research in order to ensure credibility and to reflect the participant's views more clearly. While preparing
the Interview Form, a detailed literature review was conducted to increase the internal validity of the research,
and the researches and theoretical foundations on the subject were examined. In order to increase the external
validity (transferability) of the research, interview date, time and place information and question items were
explained in the interview form.

2.5. Data collection and Analysis

Pilot interviews were conducted with the people who will participate in the research. As a result of the
interviews, it was determined that the open-ended question form was understandable by the people who
would participate in the research and the main application was started. Permission was obtained through the
consent form prepared from the parents of the students. Face-to-face interviews were conducted with the
students in an environment determined by the school administration in accordance with their wishes, and the
interviews were recorded with a voice recorder with the permission of the students. While the relevant form
was shared with the students, it was stated that the participation was voluntary, and the participants were
asked to answer the questions sincerely and intimately.

The obtained data were analyzed by content analysis. Content analysis is a systematic technique in which
some words of a text are summarized into smaller content categories by coding according to certain rules
(Buytikoztiirk., Kilig Cakmak., Akgiin., Karadeniz., & Demirel, 2012). In order to ensure the validity and
reliability of the study, purposive sampling was used in the determination of the study group and attention
was paid to the fact that the participants were educated in science High School and they had different grade
levels, except for the 9th grade. The data collection tool was developed according to expert opinions and the
results of the pilot study and analyzed one by one by the data obtained. The students participating in the
research were shown by being coded as S1, 52, 53, 54... due to their compliance with ethical principles. The
opinions of the students were given in the findings section by arranging the tables.

2.6. Ethical Permission

In this study, research ethics principles were observed and necessary ethics committee permissions were
obtained. Within the scope of ethics committee permission; The document numbered 27.05.2021, E-61923333-
2021/3/23 was obtained from the Ethics Committee of Ahi Evran University Rectorate.
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3. Results

The aim of the research is to examine the future perceptions and expectations of science high school students.
As a result of the analysis of the data obtained from the opinions of Science High School students, 3 themes
emerged. These themes were named as “Future, Educational Future, Higher Education”. The sub-categories
and codes of the themes were determined and the students' opinions were analyzed. The relations of the
answers given to different questions with each other were reflected in the themes. Each theme, sub-theme and
codes are given.

Future Theme

By evaluating the data obtained from the question of the factors motivating the future and the future of the
participant students, the findings related to the theme of “Future” were examined under the sub-themes of
"Perception, Motivation, Expectations from the Future and Things Done”.

It was observed that half of the participant students gave the answer "Professional future (f=10)" to the question
"What do you think about the future". In addition, while some of the students define the future as "social future
(f=6) and emotional future (f=6)", there are also answers that perceive it as "uncertainty (f=5), money (f=2)".

“In the future, I see myself not in this country, but maybe in another place, and at least with good conditions, with
what I can call good conditions, with a nice salary.” (S 2) “The future means good things to me; money, health,
happiness.” (S 3) “I have a job where I am happy in the future, in a place where I am happy.” (S 10) “The future,
my dreams, the job I want to do, the things I will do in the future.” (S 11)

The majority of the participants answered the question “What are the factors that motivate you for the future?”
“Family/Parents (f=12)”; They answered “He (f=4), Teachers (f=4) and Dreams (f=4)” and “Friend (f=3) and
Success (f=3)”. 1t is stated that families about the future motivate students. On the other hand, their professional
future perceptions are shaped by their academic success and the quality of the school they attend; It can be stated
that the strongest motivation factor for the future is their families.

“My parents, there are very variable factors. Also me. There are dreams, my dreams motivates me. Friends
motivates me.” (S 3) “Success motivates me the most. My family also motivates me” (S 4) "My dreams about the
future motivates me.” (S 12) “I motivate myself. My father motivates me.” (S 20)

Table 2. Views of science high school students’ about future

Theme Categories Codes Partipicant Students f %
Professional Future(Job) 1,4,5,6,10,11,13,15,18,19 10 50

Perception Social Future/Family 2,4,6,11,16,19 6 30
Emotional Future/Happiness 3,4,7,10,11,15 6 30

Uncertainty/Complexity 4,5,8,16,18 5 25

Money 1,3 2 10

Family/Parents 2,3,4,6,7,9,10,11,13,14,15,20 12 60

Friends 2,3,6 3 15

Motivation Himself/Herself 2,3,10,20 4 20

o Teachers 1,4,10,15 4 20
2 Success 4,5,10, 3 15
- Dreams 3,12,16,18 4 20
Being Happy/Nice Life 4,5,7,9,11,12,13,14,15,19,20 11 55

Success 6,12,15,16 4 20

Expectations from  Job/Profession 2,5,9,10,16,17 6 30

Future Family 6,9,11,13,14,16 6 30
Income/Money 2,5,6,7,11,15, 6 30

Health 4,12,13 3 15

Things done Studying 1,2,9,10,11,12,13,14,15,17,20 11 55
Believing in yourself 1,2,5,10,12,13,16,17,18 9 45

The data obtained from the participant students' question “What are your future expectations and what are you
doing for your expectations” were evaluated and the findings related to the “Future” theme were examined under
the sub-themes of “Expectations from the Future” and “"What Are Expectations Made for”. Participating students
state that they expect to live a “happy and good life (f:11)” most from the future. Although their expectations
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differ, it can be thought that the majority of students want to be happy and live a good life more than money,
success, profession and other expectations, which is the effect of the pandemic period and living conditions.
In addition, “family (f:6), profession (f:6), money (f:6)”, “success (f:6) and health (f:6)” are also expressed as future
expectations.

“My environment is influential, especially my family, my parents. The financial situation also plays a role.” (S 6)

“My family, financial opportunities, university education and my interests have an impact on shaping my future.”
(S9)

“My mother, father, teachers are influential in my future. My friends and my immediate environment are also
influential. Technology, books and school shape my future. The impact of academic success is very important in
shaping the future.” (5 15)

In order to realize the expectations of the participant science high school students, it should be considered
important that they "study their course, prepare for the exam (£:11)", and "confident in themselves (£:9)" that their
expectations will be realized by making plans for the future. It can be predicted that the academic success in
the high school transition exam has a positive effect on the students keeping their future expectations high
and they have self-confidence.

“l work, I study. Apart from that, I am trying to gain general cultural knowledge. I read books. (S 9)
“I pay attention to my lessons, I try to listen carefully to the lessons.” (S 11)
“I believe that my expectations will be met, I think. I am working hard to fulfill my expectations.” (S 13)
“I study for my expectations. 1 am working privately for the university exam.” (S 17)
Educational Future

As a result of the data obtained from the question “What are the factors affecting the future perceptions and
expectations of the participant students”, the findings related to the “Educational Future” theme were examined
under the sub-themes “Factors shaping the future and reasons for choosing Science High School”.

Table 3. Science high school students’ future perceptions and expectations and opinions on science high school

preferences
Theme  Categories Codes Participating Students f %
Education 2,4,5,6,9,10,11,13,15,17,19,20 12 60
Family (Parents) 2,4,6,89,10,12,13,14,16,17,18,19 13 65
Hobbies 1,4,7,9,14,15,16,17,18,19 10 50
Variables that Himself/Herself 3,4,7,10 4 20
o lead the future Friends/Environment 5,6,8,10,15,16,17 7 35
= Teachers 10,13,15,16 4 20
E Economic Possibilities 4,5,6,7,9,12 6 30
g Academical Success 5,6,7,8,10,12,13,14,15,16,17,19,20 13 65
£ Education 1,2,4,5,6,7,11,14,15,19 10 50
%‘*) Reasons for Teachers 1,2,3,10,13,18 6 30
= . Curriculum/Syllabus 1,3,5,7,8,11,12,13,15,17,20 11 55
Choosing : .
. . Friends/Environments 6,8,11 3 15
Science High Academical Success/Graduates
School 2,4,5,6,10,11,14,16 8 40
of School
School score/Exam score 7,9,12,14,18,20 6 30

Participants see their "family (f:13)" and "success (£:13)", their "education (f:12)" and "hobbies (f:10)" as the most
effective factors regarding their future perceptions and expectations. In addition, some students see their
“friends (£:7)” and their “economic opportunities (f:6)”, while some students see their “teachers (f:4) and
themselves (f:4)” as influential on their future. The majority of participating science High School students think
that their families, academic achievements and the education they receive in science High School are effective
on their perceptions and expectations about the future. In addition, some participant students state that their
hobbies, friends, teachers, themselves and economic opportunities also shape their future.

“My parents wanted this school. I thought the friendliness was good.” (S 6)
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“My family has an influence... I think family is very influential in shaping a person’s future.” (S 12) ”Academic
success will have a huge impact on my future. I believe that the education I received will contribute to the
realization of my expectations in the future.” “S 14)

“I think my hobbies have an effect.” (S 19)

“Those who come here as a student body are aware of something in the 8th grade and are in the one percent or
even half the percent.” (S 20)

The data obtained from the answers of the participant students about the "Reasons for choosing a science high
school” were examined under the theme of "Educational Future" and the sub-theme of "Reasons for choosing
a science high school". Participating students state that "numerical courses/curriculum (f:11)" and "education-
training (f:10)" and "success of graduates (f:8)" are the most effective reasons for choosing science high school.
Some students prefer science high school because of their "high school transition exam score (f: 7) and teachers
(f: 7)", while some see their "friends (f: 3)" as the reason for their preference. Participating students state the
curriculum (numerical courses) and the quality of education as the most important reasons for choosing a
science high school. In addition, they state the exam and academic success of the graduates of the school, the
qualifications of the teachers, the school entrance score and the reasons for the preference of their friends.

“We receive an academic education, the curriculum of science high school is different... Something I have known
since middle school is because I love mathematics and physics. I thought the academic education in science high
school would be more adequate. I can say that the main reason for my choice of science high school is academic
concerns in general.” (S 1)

“... I think the curriculum is not suitable for the future, it is in a way that students do not want. (S 3)

“For a good education and because it’s success was very good, especially the university achievements were at the
level I wanted. My parents wanted this place too. I thought the friend environment was good.” (S 6)

“I actually chose science high school because of the score. I chose it because of the high score.” (S 9)

Higher Education and Pandemic

As a result of the data obtained from the answers about the "University and Vocational Preferences" of the
participant students, the findings related to the "Higher Education" theme were examined under the sub-
themes of "Vocation" and "Distance Education/Pandemic".

Table 4.Views of science high school students on higher education and the effects of the pandemic

Themes Categories Codes Partipicating Students f Y%
s: Medicine 4,5,6,7,9,16,17,19,20 9 45
.% Job/Profession Engineering 1,3,8,10,13,14,15,18 8 40
g Indecisive 2,11 2 10
3 Other 12 1 5
f:J Negative 2,7,8,10,11,13,18 7 35
%D Distance Education/Pandemic Positive 5,6,12,14,15,17,20 7 35

Not affected 1,3,4,9,16,19 6 30

Participating students express the effect of the pandemic period on their thoughts about the profession and
university choices they want to make in the future. The findings related to the “Higher Education” theme were
examined under the sub-themes of “Vocation (£:17)” and “Distance Education/Pandemic”. The majority of the
students state that they will prefer the universities and departments where they will study in the field of
"Medicine and Engineering (f: 17)" in accordance with the reasons for choosing Science High School.

“I see myself as an engineer. I think my expectations will be met.” (S 3)
“I think it will be Cerrahpasa Medicine. I think of neurosurgery as a department.” (S 4)

“I want to enter one of the best universities in Turkey, study electronics engineering as a department and do it as
a profession.” (S 8)

“My expectations for the future are clear, there will be no surprises. My goals and expectations will not change.
It will be Bogazici Industrial Engineering. I want to do a major or minor in Business or Economics.” (S 10)
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“I want to study medicine and become a doctor. I think my expectations will be met, it's up to me. Since I think I
will go to the profession, I think that I will have expectations by working.” (S 16)

They express the view that the pandemic period "affects (f:14)" the students studying in science high schools,
and that the pandemic process "does not affect (£:6)".

“The pandemic did not surprise my target, I spent the time knowing what I wanted. It helped me to be a little
realistic, the following changed in my expectation and perception; It takes effort and effort to get to a really good
place, to have a good job.” (T 1)

“The epidemic period has been very effective in seeing what we can do and what we cannot do.” (T 2)
“Everyone about the future has fallen into despair or disappointed.” (T 5)

“The pandemic has affected it, it has made us realize that the use of information technologies will become
mandatory in the future, our awareness has changed” (T 10)

4. Conclusion, Discussion and Suggestions

As aresult of the research, the findings obtained from the views of science high school students were discussed
under the themes of Future, Educational Future and Higher Education. The opinions of the students were
analyzed in line with the sub-categories of these themes. Participating students describe the future as a
professional, social and emotional future. Choosing the right profession in the development of people and the
education they receive in this direction are directly proportional to the quality of life (Aytar & Soylu, 2019).In
this research, science High School students think that the future is the profession they will choose and the
happy and good life they will live in line with the education they have received, since their exam and academic
success are high. According to Ulugay vd. (2014), secondary education youth prioritizes work and education
in their expectations. The future expectation of young people primarily includes plans such as education,
profession, having a title, and living healthy and freely. (Nurmi; 1991; McCabe & Barnett, 2000; Yavuzer &
ark., 2005; Mello, 2008; Simsek, 2012; Ulugay., & ark., 2014). It has been found that the future expectations of
high school and university students are similarly concentrated in the goals of profession, economic gain and
social prestige. (Yavuzer ve ark., 2005).

It is seen that the families of the majority of the participating students have a good income level, and the
economic level of the family is low, so the living standards of the participants are high. The factors that
determine the future potential of the young person's economic situation, living standard and income level and
the future potential of the department they are studying are revealed in their future planning (Davras & Alili,
2019). While the future expectations of High School students differ according to the grade level; It does not
differ according to gender, the type of High School they attend, their academic grade point averages, mother's
education level, father's profession, family income level, and number of siblings (Simsek, 2012). In this study,
it can be said that future perceptions and expectations did not change because similar perceptions and
expectations were expressed according to gender, academic grade averages, family income level, and number
of siblings. However, it differs at a low level according to the education level of the parents, the profession of
the parents and the working status of the parents.

Most of the participants see their families as the main motivating factor for the future, while some participants
state their teachers, themselves and their dreams as motivation factors at the same level. Young people's future
expectations are shaped by psychological outcomes (McCabe & Barnett, 2000). There are important and
convincing research results that future expectation improves psychological state. Research on how young
people see their future has revealed that future expectation is related to motivation, planning and evaluation
processes. The results are that young people's goals and interests determine their future planning and
motivation (Seginer, 2003). Participating students also see themselves and their dreams as motivational factors.

While the participants mostly expect to live a happy and good life in the future, some expect family, profession,
success, money and health. It can be thought that the expectations were shaped by the effect of the pandemic
period and economic conditions. It can be said that high school students' expectations are primarily in the
fields of work and education, and that their expectations are high compared to the education they receive is a
special situation arising from the type of school (Ulugay and Friends., 2014). In this research, science high
school students also openly express the professions they will choose in order to live a happy and good life
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with their families and loved ones. The choice of profession is important because it is a decision that affects
not only what kind of job the young person wants to work in, but also what kind of life they want to live in
(Coban, 2005). In order to realize the expectations of the participant students, they prepared for the exam by
making plans for the future; Their confidence in themselves should be seen as important in the realization of
their expectations. It can be predicted that the academic success they show in the high school transition exam
has a positive effect on students' future expectations by increasing their self-confidence. School segregation
among students based on academic performance in high school transition has important educational
consequences, such as increased competition among high-performing students and peer support, especially
in science high schools, due to the grouping of students with homogeneous success levels (Burroughs &
Plucker, 2014; Ozer & Perc, 2020; Ozer, 2020; Piopiunik, 2013).

The majority of the participating students state that their families, achievements, education and hobbies are
effective on their future perceptions and expectations. As the value given to the future goals of the individual
increases, his/her academic success increases by being more motivated to the education that will reach these
goals (Avcal & Erden, 2013). Some students, on the other hand, see their friends, economic opportunities,
themselves and their teachers as influential on their future. Due to the relationship between academic success
and socioeconomic level, school separation based on academic performance also groups students according
to their socioeconomic levels (Kruse, 2019). High academic performance in schools such as Science High School
can be interpreted as the fact that students both have similar academic achievement and are grouped in similar
socioeconomic levels. Because grouping students in schools according to their academic and socioeconomic
levels has a significant effect on perceptions towards schools (Geven, 2019). As a matter of fact, some of the
participants in the research stated that they, their friends, teachers, hobbies and economic opportunities also
shape their future. Education, knowledge and skill level of young people and income status of their families
are effective in their future tendencies (Giileri, 1999; Lanz & Rosnati, 2002; Libreska 2002).

The majority of participating students state that numerical courses/curriculum and education are the most
effective reasons for their choice of science High School. Some students also see the success of school
graduates, High School pass exam score and teachers as reasons for choosing science High School. Education,
knowledge and skill level of young people and income status of their families are effective in their future
tendencies (Seginer, 2003; Lanz & Rosnati, 2002; Libreska, 2002). As a matter of fact, schools where more
successful and higher socioeconomic students receive education are becoming the desired and preferred
schools in the society (Suna., Giir., Gelbal, & Ozer, 2020). Participating students think that the academic and
exam success of the graduates of the school, the quality of the teachers, the high entrance score to the school
and their friends are effective. The positive expectations of university students play an important role in the
expectations of students who choose a certain type of High School (Ulugay et al., 2014). Regardless of the
quality of the education offered, the perception towards schools becomes negative and it is very difficult to
change this perception. The fact that science High Schools have been the most desired and positively perceived
schools for many years is attributed to reasons such as the quality of the education offered and academic
success (Pesen, Oral & Epcacan, 2020). Successful students who choose Science High Schools prefer these
schools to continue their education in a good program in a good university. Therefore, it is seen that labor
market conditions and employment opportunities are more determinant in the preference tendencies of
science High School graduates (Suna et al., 2020).

The majority of the participating students see the university as their educational future for the profession they
want. Higher education choice of secondary school graduates also means choosing a profession, which is
considered an important turning point in the lives of individuals (Giilbahge, 2009). Studies with Science High
School students also reveal that students choose these schools to get a quality education and go to a good
university (Pesen et al., 2020). School entrance scores and school grade point averages of Science High School
students play an important role in the transition to higher education. The grade point average of all
participating students is 85 and above, and the level of academic achievement can be seen as incomparably
higher than other schools. Factors such as the Weighted Secondary Education Achievement Score (AOBP) and
the number of schools that admit students through examination in the transition to higher education have led
to the formation of an increasing hierarchy among secondary education institutions in Turkey (Giir, Celik &
Coskun, 2013; Kurt & Giir, 2012; Suna et al., 2020).
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5. Limitations

The limitation of the study conducted with students studying at a science high school in Istanbul is due to the
participation of science high school students. Since the interviews were made in the first semester of education
at the selected school, the 9th graders who had just joined the school were not included in the study group.
While the current situation is a limitation on the future perceptions and expectations of the participants, on
the other hand, it is an important clue in understanding the feelings and thoughts of a successful student group
(Science high school students) about their future.In addition, in this study, it is aimed to reach deep findings
for research purposes rather than reaching generalizations or samples representing the quantitative majority.

6. References

Adana, F. & Kaya, N. (2005). Lise 6grencilerinin smav kaygis1 diizeyi iizerine sinav kaygisi ile basa ¢ikma
egitiminin etkisi. Kriz Dergisi, 13(2), 36. https://doi.org/10.1501/Kriz 0000000224

Akalin, O. (2006). Okul 6ncesi 63retmen adaylarimn mesleki algilart ile gelecege yomelik umut diizeylerinin
karsilastirilmast [Master's thesis]. Marmara Universitesi, Istanbul.
https://dergipark.org.tr/en/download/article-file/795579

Artar, M. (2003). Depremi yasayan ergenlerin gelecek beklentilerinin igerigi. Kriz Dergisi, 11(3): 21-28.
https://doi.org/10.1501/Kriz 0000000195

Ava, S. & Erden, M. (2013). Gelecek zaman algis1 ve akademik alanda arzularin ertelenmesinin 6gretmen
adaylarmin akademik basarilari iizerindeki etkisi. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi
(KEFAD), 14(1), 389-406. https://dergipark.org.tr/tr/pub/kefad/issue/59473/854655

Aytar, O. & Soyluy, S. (2019). Universite 6grencilerinin giiniimiiz ve gelecek algisi: Isletme boliimii 6grencileri
tizerine bir arastirma. Omer Halisdemir Universitesi Iktisadi ve Idari Bilimler Fakiiltesi Dergisi, 12(3), 328-337
https://doi.org/10.25287/ohuiibf.462023

Bandura, A. (1993). Perceived self-efficacy in cognitive development and functioning. Educational Psychologist,
28, 117-148.https://doi.org/10.1207/s15326985ep2802 3

Baskonus, T., Akdal, D. & Tasdemir, M., (2011). Ahi Evran Universitesi egitim fakiiltesi son sinif 6grencilerinin
gelecek beklentileri. 2nd International Conference on New Trend in Education and Their Implications, 27-
29 April, 2011 Antalya.

Bayoglu, A. S. & Purutguoglu, E., (2011). Yetistirme yurdunda kalan ergenlerin gelecek beklentileri ve sosyal
destek algilar1. Kriz Dergisi, 18(1), 27-39. https://doi.org/10.1501/Kriz_0000000316

Burroughs, N. A., & Plucker, J. A. (2014). Excellence gaps. In J. A. Plucker & C. M. Callahan (Eds.). Critical
issues and practices in gifted education: What the research says (2nd ed., pp. 255-265). Waco, TX: Profrock
Press. https://doi.org/10.4324/9781003233961

Buyiikoztiirk, S., Kilic Cakmak, E., Akgiin, O.E., Karadeniz, S. ve Demirel, F. (2012). Bilimsel arastirma
yontemleri (11. Bask). Pegem.

Creswell, J. W. & Clark, V. L. P. (2016). Designing and conducting mixed methods research. Sage

Cati, K., Istar, E.,, & Ozcan, H. (2016). Universite tercihlerine etki eden faktorlerin incelenmesi: Tiirkiye
genelinde  bir alan  arastirmasi.  Yiiksekogretim  wve  Bilim  Dergisi,  6(2), 163-177.
https://dergipark.org.tr/tr/pub/higheredusci/issue/61490/918093

Coban, A. E. (2005). Lise son smnif 6grencilerinin mesleki olgunluk diizeylerinin yordayici bazi degiskenlere
gore incelenmesi. Egitim Fakiiltesi Dergisi, 6(10), 39-54.
https://dergipark.org.tr/tr/pub/inuefd/issue/8697/108627

Cuhadaroglu, F. (1989). Universite gencliginde kimlik bocalamalari. Universite Genliginde Uyum Sorunlart
Sempozyumu Bilimsel Calismalari. Ankara: Bilkent Universitesi Psikolojik Danisma ve Arastirma
Merkezi.

61


https://doi.org/10.1501/Kriz_0000000224
https://dergipark.org.tr/en/download/article-file/795579
https://doi.org/10.1501/Kriz_0000000195
https://dergipark.org.tr/tr/pub/kefad/issue/59473/854655
https://doi.org/10.25287/ohuiibf.462023
https://psycnet.apa.org/doi/10.1207/s15326985ep2802_3
https://doi.org/10.1501/Kriz_0000000316
https://doi.org/10.4324/9781003233961
https://dergipark.org.tr/tr/pub/higheredusci/issue/61490/918093
https://dergipark.org.tr/tr/pub/inuefd/issue/8697/108627

International Journal of Educational Administration and Leadership: Theory and Practice, 2021, 1(1), 52-63

Davras Manap, G. & Alili M. (2019). Turizm egitimi alan {iniversite 6grencilerinin gelecek beklentileri {izerine
bir aragtirma. Uluslararasi Global Turizm Arastirmalar Dergisi, 3(1), 40-52.
https://dergipark.org.tr/tr/pub/ijgtr/issue/45045/525809

Eryillmaz, A. (2011). Ergen &znel iyi olusu ile olumlu gelecek beklentisi arasindaki iligkinin incelenmesi.
Diistinen Adam Psikiyatri ve Norolojik Bilimler Dergisi, 24(3): 209-215. D0i:10.5350/DAJPN2011240306

Gerrig, R. J., & Zimbardo, P. G. (2016). Psikoloji ve yasam (G. Sar1, Cev.). Nobel.

Geven, S. (2019). The impact of school tracking on school misconduct: Variations by migration background in
England, The Netherlands, and Sweden. Journal of Ethnic and Migration Studies, 45(15), 2864—2887.
https://doi.org/10.1080/1369183X.2019.1600402

Goktolga, O. & Batar, H. (2017). Genglerin toplumsal, kiiltiirel ve siyasal hayata katilimi: Malatya kent konseyi
genglik meclisi Ornegi. Genglik Arastirmalart Dergisi, 5(13), 39-51.
https://dergipark.org.tr/tr/pub/genclikarastirmalari/issue/66478/1040684

Guarino, A., De Pascalis, V., & DiChiacchio, C., (1999). Breast can cerprevention, time perspective, and trait anxiety.
[Unpublished Manuscript]. University of Rome.

Giilbahge, A. (2009). Farkl1 liselerde 6grenim goren 0grencilerin mesleki olgunluk diizeylerinin incelenmesi.
Erzincan Egitim Fakiiltesi Dergisi, 11(1), 131-144. https://dergipark.org.tr/tr/pub/erziefd/issue/6002/80042

Giileri, M. (1999). Universiteli ve isci gengligin gelecek beklentileri ve kotiimserlik-iyimserlik diizeyleri. Kriz
Dergisi, 6(1), 55-65.https://doi.org/10.1501/Kriz._ 0000000036

Giir, B. S., Celik, Z., & Coskun, 1. (2013). Tiirkiye'de ortadgretimin gelecegi: Hiyerarsi mi, esitlik mi? (SETA Analiz).
Ankara: Siyaset, Ekonomi ve Toplum Aragtirmalar: Vakf.

http://file.setav.org/Files/Pdf/20130802120003 ortaogretim analiz2.pdf

Kalyon, B. (2014). Meslek lisesi 6grencilerinin beden egitimi dersine yonelik beklentileri ve beklentilerini gerceklestirme
diizeyi [Master's thesis]. Yeditepe Universitesi, Istanbul.

Kazakina, E. (1999). Time perspective of older adults: relationships to attachment style, psychological well-being and
psychological distress [Doctoral Dissertation]. Columbia University.

Keser Ozmantar, Z. (2018). Ornekleme yontemleri ve drneklem siireci. Egitim yonetiminde arastirma. K.
Beycioglu, N. Ozer ve Y. Kondakg (Ed.), Egitim yonetiminde arastirma iginde (88-110). Pegem.

Kreibich, R., Oertel, B., & Wolk, M. (2011). Futures studies and future oriented technology analysis principles,
methodology and research questions. Paper prepared for the 1st Berlin Symposium on Internet and Society.

Kruse, H. (2019). Between-school ability tracking and ethnic segregation in secondary schooling. Social Forces,
98(1), 119-146. doi: 10.1093/sf/s0y099

Kurt, T., & Giir, B. S. (2012). Egitimde esitsizligin algoritmasi: AOBP (SETA Analiz). Ankara: Siyaset, Ekonomi ve
Toplum Arastirmalar1 Vakfi. http://file.setav.org/Files/Pdf/20130104114533 seta analiz 2012egitim.pdf

Lanz, M. & Rosnati, R. (2002). Adolescents’ and young adults' construction of the future effects of
familyrelations, self-esteem, and sense of coherence. In T. Trempala & L. E. Malmberg (Eds.),
Adolescents’ future orientation theory and research. Peter Lang. http://hdl.handle.net/10807/15427

Libreska, H. (2002). Life perspectives of adolescents in the context of social and economic changes in Poland.
InT. Trempala & L. E. Malmberg (Eds.), Adolescents’ future orientation theory andresearch. Peter Lang.

Marshall, C., & Rossman, G. B. (2014). Designing qualitative research. Sage.

McCabe, K. and Barnett, D., (2000). First comes work, then comes marriage: Future orientation among African
American young adolescents. Family Relations, 49(1), 63-70. https://www jstor.org/stable/585702

Mello, Z.R., (2008). Gender variation in developmental trajectories of educational and occupational
expectations and attainment from adolescencet adulthood. Development Psychology, 44(4), 1069-1080.
D0i:10.1037/0012-1649.44.4.1069



https://dergipark.org.tr/tr/pub/ijgtr/issue/45045/525809
https://doi.org/10.1080/1369183X.2019.1600402
https://dergipark.org.tr/tr/pub/genclikarastirmalari/issue/66478/1040684
https://dergipark.org.tr/tr/pub/erziefd/issue/6002/80042
https://doi.org/10.1501/Kriz_0000000036
http://file.setav.org/Files/Pdf/20130802120003_ortaogretim_analiz2.pdf
http://file.setav.org/Files/Pdf/20130104114533_seta_analiz_2012egitim.pdf
http://hdl.handle.net/10807/15427
https://www.jstor.org/stable/585702

Metin ISIK

Nurmi, J. E. (1991). How do adolescents see their future? A review of the development of future-orientation
and planning. Developmental Review, 2, 1-59. https://doi.org/10.1016/0273-2297(91)90002-6

Ozer, M. (2020). What PISA tells us about performance of education systems? Bart>n University Journal of
Faculty of Education, 9(2), 217-228. https://dergipark.org.tr/en/pub/buefad/issue/53032/697153

Ozer, M., & Perc, M. (2020). Dreams and realities of school tracking and vocational education. Palgrave
Communications, 6, 34. https://doi.org/10.1057/s41599-020-0409-4

Pesen, A., Oral, B. & Epcgacan, U. (2020). Science high school students’ perceptions of science high schools in
Turkey. Journal of Education and Future, (17), 39-52. DOIL: 10.30786/jef.524932

Piopiunik, M. (2013). The effects of early tracking on student performance: Evidence from a school reform in Bavaria.
IFO Woking Paper No: 153. https://www.ifo.de/DocDL/IfoWorkingPaper-153.pdf

Raffaelli, M. & Koller, S.H., (2005). Future expectations of Brasilian street youth. Journal of Adolescence, 28(2),
249-262. doi 10.1016/j.adolescence.2005.02.007.

Sipsma, H. L., Ickovics J. R., Lin H., & Kershaw, T. S., (2012). Future Expectations Among Adolescents: Alatent
Class Analysis. Am | Community Psychol, September; 50(1-2), 169-181. D0i:10.1007/s 10464-011-9487-1

Seginer, R. (2003). Adolescent future orientation: An integrated cultural and ecological perspective. Online
Readings in Psychology and Culture, 6(1). http://dx.doi.org/10.9707/ 2307-0919.1056

Sosyal Demokrasi Vakfi (SODEV). (2020). Tiirkiye'nin gencli¢i arastirmasi raporu. http://sodev.org.tr/wp-
content/uploads/2020/05/detayli rapor.pdf.

Suna, H. E., Giir, B. S., Gelbal, S., & Ozer, M. (2020). Fen lisesi 6grencilerinin sosyoekonomik arkaplani ve
yliksekogretime gecisteki tercihleri. Yiiksekogretim Dergisi, 10(3), 356-370. d0i:10.2399/y0d.20.734921

Sanli, T. & Saracli, S. (2015). Universite Ogrencilerinin gelecek beklentileri iizerinde etkili olan faktdrlerin
analizi. Kafkas Universitesi Iktisadi ve Idari Bilimler Fakiiltesi KAU [IBF Dergisi, 6(11).
https://www .kafkas.edu.tr/dosyalar/iibfdergi/file/11/002.pdf

Simgek, H. (2012). Giineydogu Anadolu Bolgesindeki lise dgrencilerinin gelecek beklentileri ve gelecek
beklentilerini etkileyen faktorler. Kuramsal Egitimbilim Dergisi, 5(1), 90-109. http://www .keg.aku.edu.tr

Simsek, O. (2016). Ardahan Universitesi Insani Ilimler ve Edebiyat Fakiiltesi Cografya Boliimii 6grenci profili
tizerine bir ¢alisma. Belgii, 3, 29-52. https://dergipark.org.tr/tr/pub/belgu/issue/37866/437522

Tatar, M. (2005). Ogretmen beklentisi. Yiiziincii Yil Universitesi Elektronik Egitim Fakiiltesi Dergisi, 2(2).
https://dergipark.org.tr/tr/pub/yvuefd/issue/13720/166070

Tas, M., & Ozmen, M. (2019). Meslek seciminde aile destegi ve kariyer uyum yetenekleri iliskisi: Olumlu
gelecek beklentisinin aracilik rolii. Avrasya Uluslararas: Arastirmalar Dergisi, 7(16), 736-761.
https://doi.org/10.33692/avrasyad.543865

Tekindal, M. & Uguz Arsu, $. (2020). Nitel Arastirma yontemi olarak fenomenolojik yaklasimin kapsami ve
siirecine  yonelik  bir  derleme.  Ufkun  Otesi  Bilim  Dergisi, 20 (1), 153-172.
https://dergipark.org.tr/tr/pub/uobild/issue/58856/813813

Tuncer, M., (2011). Ergen gelecek beklentileri 6lgeginin Tiirk¢eye uyarlanmasz. Literature and History of Turkish
or Turkic Volume 6(3):1265-1275. http://dx.doi.org/10.7827/TurkishStudies.2335

Tuncer, M. (2011). Yiiksekogretim gencliginin gelecek beklentileri tizerine bir arastirma. Turkish Studies, 6(2),
935-948. https://doi.org/10.17755/esosder.717095

Turcios-Cotto, V. & Milan, S., (2013). Racial/ ethnic differences in the educational expectations of adolescents:
Does pursuing higher education mean some thing different to latino students comparedto white and
black students?. Journal of Youth & Adolescence, 42(9), 1399-1412. D0i:10.1007/s 10964-012-9845-9

Tiirk, E. (2018). Fen lisesi dgrencileri {istiin yetenekli mi? Ustiin yeteneklilerin egitiminde fen liselerinin énemi.
Milli Egitim Dergisi, 1, 437-443. https://dergipark.org.tr/tr/download/article-file/574738

Yildirim, A. ve Simsek, H. (2016). Sosyal bilimlerde nitel arastirma yontemleri. Segkin.

63


https://doi.org/10.1016/0273-2297(91)90002-6
https://dergipark.org.tr/en/pub/buefad/issue/53032/697153
https://www.nature.com/articles/s41599-020-0409-4
https://www.ifo.de/DocDL/IfoWorkingPaper-153.pdf
https://www.kafkas.edu.tr/dosyalar/iibfdergi/file/11/002.pdf
http://www.keg.aku.edu.tr/
https://dergipark.org.tr/tr/pub/belgu/issue/37866/437522
https://dergipark.org.tr/tr/pub/yyuefd/issue/13720/166070
https://doi.org/10.33692/avrasyad.543865
https://dergipark.org.tr/tr/pub/uobild/issue/58856/813813
http://dx.doi.org/10.7827/TurkishStudies.2335
https://doi.org/10.17755/esosder.717095
https://dergipark.org.tr/tr/download/article-file/574738

	1. Introduction
	2. Method
	3. Results
	5. Limitations
	6. References

